“CERTIFICATE OF PERFORMANCE”:  Guidelines & Template

Materials That Need to Be Submitted for This Certificate
This document describes the 9 types of material that need to be submitted, if you want your course design to be reviewed in your application for the “Certificate of Performance” in relation to designing courses for significant learning.

· The comments listed after each bullet (·) provide the criteria that will be used to assess each type of material.
· Statements following the “Arrow” symbol, in BLUE, describe the material that needs to be provided.

Your Name: 										
Your Institutional Affiliation: 								
Name of Your Course:  									


Directions:  Fill in this document with the necessary materials, and email it to Dee Fink at: dfink40@gmail.com

The following materials are submitted to be reviewed for this Certificate:

1. Life Value of the Course  (= “Big Purpose of the course)
· Describes the potential value of the course in the learner’s post-course life (personal, social, civic, and/or professional) in a clear and dynamic way.
· 1-3 sentences describing the Life Value of the course


2. Analysis of Situational Factors
· Has identified 2 or more important Situational Factors
· Has identified a Special Pedagogical Challenge
· Has identified meaningful ways to respond to both the Situational Factors and the Special Pedagogical Challenge
· A table with 1-3 major Situational Factors affecting your course and possibly the Special Pedagogical Challenge listed in the left-hand column.  The right-hand column has proposed solutions.
	Situational Factors:
1. 
	Responses/Solutions:
1. 

	Special Pedagogical Challenge:
· 
	Responses/Solutions:
· 



2. Desired Learning Outcomes/Goals
· Have a relationship to the Life Value of the course.
· Has used the Taxonomy of Significant Learning to identify a full range of learning goals
· The learning goals:
· Include a clear action verb, describing what students will learn and be able to do.
· Have an appropriate level of generality, i.e., not too general, not too specific.
· Make the desired learning clear and visible to students as well as to the instructor.
· Provide a list of learning goals for the course, using the Taxonomy of Significant Learning.  The overarching goals, representative of each category in the Taxonomy, may have 1-4 sub-goals under each of them.

1. Foundational Knowledge:
2. Application:
3. Integration:
4. Human Dimension:
A. Self:
B. Interacting with Others:
5. Caring:
6. Learning HOW to Learn:


3. 3-Column Table
· Appropriate learning activities and assessment activities have been identified for each major learning goal, using the 3-column table.
· Provide the 3-column table, with appropriate learning activities and assessment activities for each major Learning Goal.
A 3-Column Table is provided on the next page for your convenience.
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3-Column Table
Learning Goals:				Learning Activities:			Assessment Activities:
	1. 
	· 
	· 

	2. 
	· 
	· 

	3. 
	· 
	· 

	4. 
	· 
	· 

	5. 
	· 
	· 

	6. 
	· 
	· 




4. Active Learning
· The set of learning activities includes effective ways for learners to: 
· acquire new information and ideas, 
· have doing and observing experiences, and 
· reflect – individually and collectively – about the meaning of their learning experiences.
· Provide a table with 3 rows and 2 columns:
· The left-hand column below lists each of the 3 aspects of Active Learning;
· In the right-hand column, list the activities that will be used, for each of the three aspects of Active Learning.
· Feel free to include multiple activities for each Aspect.
Aspects of “Active Learning”:    	Activities That Will be Used:
	I.  Get Information & Ideas
	· 

	II. Have a “Doing” or “Observing” Experience
	· 

	III. Reflect, on the Learning Process as well as on the Subject of the course
	· 



5. Educative Assessment
· Major assessment events have authentic or forward-looking tasks for students to perform.
· A meaningful rubric has been developed for at least one of these tasks
· Mechanisms have been created to provide students with (a) an opportunity to self-assess their own work and (b) frequent and immediate feedback on the quality of their work.
· Describe one major assessment TASK, and comment on how it will be “Authentic” or “Forward-looking” assessment
· Provide a RUBRIC for at least one major assessment task.
· Describe how students will be able to SELF-ASSESS their own work.
· Describe how FEEDBACK will be provided such that it will be (a) frequent and (b) immediate.

Assessment Task:

Rubric:

Self-Assessment:

Feedback:


6. Weekly Schedule
· All learning and assessment activities in the 3-column table have been incorporated into the schedule for the course.
· The topics, learning activities, and assessment activities have been sequenced so they build on each other.
· The beginning of the course includes ways of dealing with Situational Factors and/or the Special Pedagogical Challenge
· A good culminating project or activity for the whole course has been identified.
· Include the Weekly Schedule for the course:  For each week (or other time segment): What will students do IN-CLASS and OUT-OF-CLASS?
· If you wish, a blank schedule is provided on the following page.
· For an ONLINE course, indicate in the different columns, what students will do (a) by themselves and (b) how they will interact with each other.

Weekly Schedule
Note:  The structure of this table will need to be modified to fit the time structure of your course.
The statements in this table should describe what the students will do, as well as the general topic being studied at that time.

Week:		Tuesday/In class		After class			Thursday/In-class		After class
	1. 
	
	
	
	

	2. 
	
	
	
	

	3. 
	
	
	
	

	4. 
	
	
	
	

	5. 
	
	
	
	

	6. 
	
	
	
	

	7. 
	
	
	
	

	8. 
	
	
	
	

	9. 
	
	
	
	

	10. 
	
	
	
	

	11. 
	
	
	
	

	12. 
	
	
	
	

	13. 
	
	
	
	

	14. 
	
	
	
	

	15. 
	
	
	
	










7. Teaching Strategy
· A general teaching strategy has been identified, for use in much of the course, that…
· is dynamic, 
· includes active learning, and 
· has an authentic, culminating task at the end of many topical units.
· Describe and illustrate (with the “Castle-Top” diagram) one major teaching strategy you will use in the course.
A sample “Castle-Top” Diagram is provided on the next page (p. 7), for your convenience.
Make sure the description of your teaching strategy makes clear the sequence of activities you plan to use.
· Comment on what the strategy is and why you think it is a good strategy.


Sample “Castle-Top” Diagram:
This diagram assume as “Mon-Weds-Fri” time structure.  If necessary, modify this to fit the time structure of your course.

		   Mon		Weds			Fri		    Mon		Weds			Fri
	In-Class
Activities:
	?
	
	?
	
	
	
	
	
	
	
	Assessm’t & Feedback

	Out-of-Class
Activities:
	
	?
	
	?
	
	
	
	
	
	
	



Comments:




8. Grading System
· Reflects the desired Learning Outcomes.
· A high proportion of the course grade is based on the Learning Activities and the Assessment Activities in the 3-column table.
· Provide a description of the Grading System you intend to use in the course.
· Comment on how your Grading System meets these criteria.

